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Witton Gilbert Primary School 

Pupil Premium Strategy Statement 
 

School overview 

Detail Data 
School name Witton Gilbert Primary 
Number of pupils in school  204 
Proportion (%) of pupil premium eligible pupils 27% 
Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-2024 

Date this statement was published December 2021 
Date on which it will be reviewed July 2022 
Statement authorised by Curriculum and 

Standards Committee 
Pupil premium lead Paula Nelson 
Governor lead Dawn Dickinson 

Funding overview 

Detail Amount 
Pupil premium funding allocation this academic year £74,250 
Recovery premium funding allocation this academic year £3,770 
Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 
If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£78,020 
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Part A: Pupil premium strategy plan 

Statement of intent 
 
Our intention is that all children, irrespective of their background or the challenges they face, 
make good progress and achieve high attainment across all subject areas.  The focus of our 
Pupil Premium Strategy is to support disadvantaged pupils to achieve that goal, including 
progress for those who are already high attainers.   We recognise that disadvantaged children 
can face a wide range of barriers that may impact on their learning. 

We also consider the challenges faced by vulnerable children, such as those who have a social 
worker and young carers.  The actions we have outlined in this statement is also intended to 
support their needs, regardless of whether they are disadvantaged or not. 

Our aims are to: 

• Ensure there is a clear focus on high quality teaching, with a focus on areas in which 
disadvantaged pupils require the most support.  This is proven to have the greatest im-
pact on closing the disadvantage attainment gap and at the same time will benefit the 
non-disadvantaged children in our school. 

• Ensure that we strive to meet the needs of the whole child, personally, socially, emo-
tionally and academically 

• Diminish gaps in attainment between disadvantaged and non-disadvantaged children. 
• Remove barriers to learning created by disadvantage. 
• Provide a wide range of learning opportunities, in and out of the school grounds. 
• Provide all children with opportunities to participate in enrichment activities, including 

sport and music. 

Our approach will be responsive to common challenges and individual needs, rooted in robust 
diagnostic assessment, not assumptions about the impact of disadvantage.  In order to meet 
our aims, we will: 

• Ensure disadvantaged children are challenged in the work they are set 
• Act early to intervene at the point need is identified 
• Ensure that disadvantaged with SEMH needs have access to appropriate support and 

provision 
• Adopt a whole school approach in which all staff take responsibility for disadvantaged 

children’s outcomes and raise expectations of what they can achieve 

Our intended outcomes feed into our school development plan and therefore remain an 
important part of our improvement journey. 
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Challenges 
This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Baseline, observations and assessments show that disadvantaged children 
enter Reception with poor literacy skills.  Evidence indicates underdeveloped 
oral language skills and vocabulary gaps among most disadvantaged children.  
Most children are also unable to hold a pencil correctly on entry which impacts 
on writing progress. Progress can therefore be slowed across Key Stage 1 and 
into Key Stage 2. 

2 Assessments, observations, and discussions with pupils suggest 
disadvantaged pupils generally have greater difficulties with phonics than their 
peers. This negatively impacts their development as readers. 

3 Observations and assessments have shown gaps in reading stamina and 
reading comprehension skills, particularly among disadvantaged children.  
Data demonstrates that reading was negatively impacted during Lockdowns as 
a significant proportion of disadvantaged children did not engage with reading. 

4 Assessments and data indicate attainment in writing among disadvantaged 
children is significantly below that of non-disadvantaged children.  Gaps are 
evident in most year groups and have been compounded by disruption caused 
by the pandemic. 

5 Assessments and data indicate attainment in maths among disadvantaged 
children is significantly below that of non-disadvantaged children across the 
school and particularly in current Y6 and Y2.  Attainment of disadvantaged 
children has been compounded by disruption caused by the pandemic. 

6 Our observations and assessments indicate that the education and wellbeing 
of some our disadvantaged children has been negatively impacted by partial 
school closures to a greater extent than for other children.  These findings are 
supported by national studies. 
This has resulted in significant knowledge gaps leading to children falling 
further behind age-related expectations across all areas of basic skills. 

7 Low attendance rates for some PP children impacts on their learning. This 
means they are constantly having to catch up to their peers. 

8 Social and emotional issues can impact many children, notably due to a lack of 
enrichment opportunities during partial school closures and national 
restrictions.  These challenges particularly affect disadvantaged children, 
including their attainment.  Our observations show that emotional resilience of 
some disadvantaged children is low when compared to non-disadvantaged 
children.  This can affect their ability to concentrate on academic activities, 
especially when working with others or when tasks are challenging. 

9 Life experiences can be limited for some disadvantaged children 
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Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy plan, 
and how we will measure whether they have been achieved. 

 Intended outcome Success criteria 
1 Improved oral language skills and 

vocabulary among disadvantaged 
pupils.  
 
 
 
Gap in literacy attainment 
between disadvantaged and non-
disadvantaged in reduced. 

Assessments and observations indicate 
significantly improved oral language among 
disadvantaged pupils. This is evident when 
triangulated with other sources of evidence, 
including engagement in lessons, discussions 
with children and ongoing formative assessment. 
 
The % disadvantaged children leaving Reception 
at age related expectations for Communication 
and Language and Literacy improves on 2021 
data. 

2 Improved phonics attainment and 
reading progress amongst 
disadvantaged pupils. 
 
Improved reading attainment 
among disadvantaged pupils 
across the school.  
 
 

Y1 Phonics test data demonstrates % 
disadvantaged children achieving standard is in 
line with non-disadvantaged or gap is 
diminishing. 
KS2 reading outcomes in 2024/25 show that 
more than 70% of disadvantaged pupils met the 
expected standard. 

3 Improved reading attainment and 
increased progress among 
disadvantaged pupils across the 
school.  
 

Evidence of accelerated progress in reading for 
disadvantaged children. 
Reading assessments demonstrate diminishing 
gaps in reading attainment between 
disadvantaged and non-disadvantaged across 
the school. 
Outcomes for statutory assessments in reading 
in 2024-25 will show improvements in % attaining 
ARE  
Current Y3 disadvantaged pupils were 38% ARE 
in reading at end of 2021 – KS2 statutory tests 
will demonstrate improvements for this cohort at 
end 2025 

4 Improved writing attainment and 
increased progress among 
disadvantaged pupils across the 
school. 

Evidence of accelerated progress in writing for 
disadvantaged children. 
Book scrutiny and writing assessments 
demonstrate show that gaps between 
disadvantaged and non-disadvantaged are 
diminishing. 
KS2 writing outcomes in 2024/25 show that more 
than 70% of disadvantaged pupils met the 
expected standard. 
Current Y3 disadvantaged pupils were 25% ARE 
in writing at end of 2021 – KS2 statutory tests will 
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demonstrate significant improvements for this 
cohort at end 2025 

5 Improved maths attainment and 
increased progress among 
disadvantaged pupils across the 
school. 

Evidence of accelerated progress in maths for 
disadvantaged children. 
Maths assessment, book scrutiny and 
discussions with children show that gaps between 
disadvantaged and non-disadvantaged are 
diminishing. 
KS2 maths outcomes in 2024/25 show that more 
than 70% of disadvantaged pupils met the 
expected standard. 
Current Y3 disadvantaged pupils were 29% ARE 
in maths at end of 2021 – KS2 statutory tests will 
demonstrate significant improvements for this 
cohort at end 2025. 

6 Improvements in ARE for 
disadvantaged children across all 
basic skills. 
Children are happy, focussed and 
able to concentrate in school. 
 

At least 90% disadvantaged children 
demonstrate good progress across range of  
basic skills (Reading, Writing, Phonics, GPS, 
Maths). 
Improvements are made in % disadvantaged 
children achieving ARE across basic skills. 
Observations and discussions with staff and 
children show that concentration levels are 
improved and children are happy and focussed 
on their learning. 

7 To achieve and sustain improved 
attendance for all children, 
particularly our disadvantaged 
children. 

Sustained high attendance from 2024/25 demon-
strated by: 
• the overall absence rate for all pupils being 

no more than 4%, and the attendance gap 
between disadvantaged pupils and their non-
disadvantaged peers being reduced. 

The percentage of all pupils who are persistently 
absent continues to below national and local 
averages (2020-2021 School 3.9%; Durham 
Primary 6.8%; National primary 8.1%) 
 
Persistent absence for disadvantaged children is 
reduced. 

8 To improve the emotional and 
mental wellbeing of our children, 
as well as how emotionally 
resilient they are, particularly our 
disadvantaged children. 

Sustained high levels of wellbeing from 2024/25 
demonstrated by: 
• qualitative data from pupil voice, student and 

parent surveys and teacher observations 
 

9 To provide a wide range of 
enrichment activities within and 
outside of the school environment 

A significant increase in participation in 
enrichment activities, particularly among 
disadvantaged pupils. 
Increase in children’s cultural capital and 
knowledge of their local area and wider national 
and international contexts. 
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Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) 
this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 25,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Ensure high quality 
teaching across school 
through provision of 
evidence based and 
effective staff CPD 
 

EEF states: 
‘The best available evidence indicates 
that great teaching is the most important 
lever schools have to improve pupil 
attainment.’ 
EEF School Improvement High Quality 
Teaching 

1, 2, 3, 4, 5, 6, 8 

Purchase of 
standardized diagnostic 
assessments.  

Training for staff to 
ensure assessments 
are interpreted and 
administered correctly. 

Standardised tests can provide reliable 
insights into the specific strengths and 
weaknesses of each pupil to help 
ensure they receive the correct 
additional support through interventions 
or teacher instruction: 
Standardised tests | Assessing and 
Monitoring Pupil Progress | Education 
Endowment Foundation | EEF 

1, 2, 3, 4, 5 

Purchase of further 
resources and training 
materials for Read 
Write Inc ( DfE 
validated Systematic 
Synthetic Phonics 
programme) to continue 
to secure strong 
phonics teaching for all 
pupils. 
 

Phonics approaches have a strong 
evidence base that indicates a positive 
impact on the accuracy of word reading 
(though not necessarily 
comprehension), particularly for 
disadvantaged pupils:  
Phonics | Toolkit Strand | Education En-
dowment Foundation | EEF 

2 

Purchase of resources 
to support reading 
comprehension, 
including Oxford Project 
x Comprehension 
Express and digital 
resources 
 
 

Reading comprehension strategies are 
high impact on average (+6 months) 
Studies in England have shown that 
pupils eligible for free school meals may 
receive additional benefits from being 
taught how to use reading 
comprehension strategies. 
EEF/Education Evidence/Teaching and 
Learning/Reading Comprehension 
+6months 

3 

https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
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Enhancement of our 
teaching of writing and 
spelling through 
engagement with 
quality CPD (including 
online RWI training for 
spelling) 
We will fund teacher 
release time to embed 
good practice through 
monitoring and support 
for staff. 

EEF Guidance report offers 7 practical, 
evidence-based recommendations that 
are relevant to all pupils, and 
particularly to those struggling with their 
literacy.   
Recommendation 4: Teach writing 
composition and strategies through 
modelling and supported practice. 
Recommendation 5: Develop pupils’ 
transcription and sentence construction 
skills through extensive practice. 
EEF Recommendations (4 & 5) for 
Improving Literacy in Key Stage 2 
 

4 

Enhancement of our 
maths teaching through 
NCETM Maths hub. 
We will fund teacher 
release time to embed 
key elements of 
guidance in school and 
to access Maths Hub 
resources and CPD 
(including Teaching for 
Mastery training). 

The DfE non-statutory guidance has 
been produced in conjunction with the 
National Centre for Excellence in the 
Teaching of Mathematics, drawing on 
evidence-based approaches:  
Maths_guidance_KS_1_and_2.pdf 
(publishing.service.gov.uk) 
The EEF guidance is based on a range 
of the best available evidence:  
Improving Mathematics in Key Stages 2 
and 3 

5 

Improve the quality of 
social and emotional 
learning. 
 
SEL approaches will be 
embedded into routine 
educational practices 
and supported by 
professional 
development and 
training for staff. 

There is extensive evidence associating 
childhood social and emotional skills 
with improved outcomes at school and 
in later life (e.g., improved academic 
performance, attitudes, behaviour and 
relationships with peers): 
EEF_Social_and_Emotional_Learn-
ing.pdf(educationendowmentfounda-
tion.org.uk) 

6, 8 

 

Targeted academic support (for example, tutoring, one-to-one support 
structured interventions)  

Budgeted cost: £42,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Deploy teaching 
assistants to deliver 
small group and 1:1 
interventions for 

Teaching assistants can provide a large 
positive impact on learner outcomes, 
however, how they are deployed is key. 

1, 2, 3, 4, 5 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
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reading, writing, 
spelling and maths  

Research which focuses on teaching as-
sistants who provide one to one or small 
group targeted interventions shows 
a stronger positive benefit of between 
four and six additional months on aver-
age. 
EEF/Education Evidence/Teaching and 
Learning/Teaching Assistants +4 months 
 
In the UK, four recent evaluations of one 
to one tuition interventions found average 
impacts of between three- and six-
months’ additional progress, suggesting 
that positive impacts can be successfully 
replicated in English schools.  
EEF Teaching and Learning Toolkit:  
One to one tuition + 5 months progress  

School Led Tutoring 
Grant to be used to 
provide 1:1 and small 
group interventions, with 
specific focus on Years 
2, 3 and 6 (School to pay 
25% of costs) 
 
 

Short, regular sessions (about 30 
minutes, three to five times a week) over 
a set period of time (six to twelve weeks) 
appear to result in optimum impact. 
Evidence also suggests tuition should be 
additional to, but explicitly linked with, 
normal teaching, and that teachers 
should monitor progress to ensure the 
tutoring is beneficial. A variability in 
findings may suggest it is the particular 
type or quality of teaching enabled by 
very small groups that is important, 
rather than the precise size of the group. 
EEF Teaching and Learning Toolkit:  
Small group tuition + 4 months progress 

3, 4, 5 

Additional phonics 
sessions targeted at 
disadvantaged pupils 
who require further 
phonics support.  

Phonics approaches have a strong 
evidence base indicating a positive 
impact on pupils, particularly from 
disadvantaged backgrounds. Targeted 
phonics interventions have been shown 
to be more effective when delivered as 
regular sessions over a period up to 12 
weeks: 
Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

2 

Teaching assistants 
deployed to support 
social, emotional 
wellbeing and mental 
health, eg 1:1 
mentoring, Connecting 
with Children, 
Therapeutic Writing 

Social and emotional learning 
approaches have a positive impact, on 
average, of 4 months’ additional 
progress in academic outcomes over 
the course of an academic year.  
EEF Teaching and Learning 
Toolkit/Social and Emotional Learning 

6, 8 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £ 12,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Embedding principles of 
good practice set out in 
the DfE’s Improving 
School Attendance 
advice. 
This will involve training 
and release time 
attendance officer 
(DHT) and office staff. 

The DfE guidance has been informed 
by engagement with schools that have 
significantly reduced levels of absence 
and persistent absence.  

7 

Continue to employ 
play leader to develop 
outdoor play and 
learning opportunities 

‘Play, in its many forms, represents a 
natural age-appropriate method for 
children to explore and learn about the 
world around them…Through play 
children acquire knowledge and 
practice new skills, providing a 
foundation for more complex processes 
and academic success.’ 
Fisher and others, 2008 - from Play 
England review of South Gloustershire 
OPAL 
 
Children who learn outdoors know 
more, understand more, feel better, 
behave better, work more cooperatively 
and are physically healthier. 
National Trust/Natural Childhood by 
Stephen Moss 

6, 8, 9 

Provide music tuition 
lessons for 
disadvantaged children; 
subsidise school visits 
and trips 

The results of a six year research study 
by the Learning Away project 
(independently carried out by York 
Consulting) into the impact of school 
residentials showed that students’ 
resilience, self confidence and 
wellbeing improved. 
From Schooltravelorganiser.com 

6, 8, 9 

 
Total budgeted cost: £ 78,000 

https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://outdoorplayandlearning.org.uk/wp-content/uploads/2016/07/supporting-school-improvement-through-play-1.pdf
https://outdoorplayandlearning.org.uk/wp-content/uploads/2016/07/supporting-school-improvement-through-play-1.pdf
https://outdoorplayandlearning.org.uk/wp-content/uploads/2016/07/supporting-school-improvement-through-play-1.pdf
https://outdoorplayandlearning.org.uk/wp-content/uploads/2016/07/supporting-school-improvement-through-play-1.pdf
https://nt.global.ssl.fastly.net/documents/read-our-natural-childhood-report.pdf
https://nt.global.ssl.fastly.net/documents/read-our-natural-childhood-report.pdf
https://nt.global.ssl.fastly.net/documents/read-our-natural-childhood-report.pdf
https://www.schooltravelorganiser.com/features/evidencerevealed-on-the-impact-of-residential-trips/7385.article
https://www.schooltravelorganiser.com/features/evidencerevealed-on-the-impact-of-residential-trips/7385.article
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 
This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 
academic year.  

Due to COVID-19, performance measures have not been published for 2020 to 2021, 
and 2020 to 2021 results will not be used to hold schools to account.  

Our internal assessments during 2020/21 suggested that the performance of disadvan-
taged pupils was lower than in previous years in key areas of the curriculum.  

Our assessment of the reasons for these outcomes points primarily to Covid-19 impact, 
which disrupted all our subject areas to varying degrees. As evidenced in schools 
across the country, school closure was most detrimental to our disadvantaged pupils, 
and they were not able to benefit from our pupil premium funded improvements to 
teaching and targeted interventions to the degree we had intended. The impact was 
mitigated by our resolution to maintain a high quality curriculum, including during peri-
ods of partial closure. 

Overall attendance in 2020/21 was similar to preceeding years and higher than the na-
tional average. At times when all pupils were expected to attend school, absence 
among disadvantaged pupils was slightly higher than their peers, including for persis-
tent absence.  

Our assessments and observations indicated that pupil behaviour, wellbeing and 
mental health were negatively impacted last year, primarily due to COVID-19-related 
issues. The impact was particularly acute for disadvantaged pupils. We used pupil 
premium funding to provide wellbeing support for all pupils, and targeted interventions 
where required. We are building on that approach with the activities detailed in this 
plan. 

For a more specific review of 2020-2021, please see Pupil Premium Strategy 
Statement 2020-2021. 
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